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EXTRACURRICULAR ACTIVITIES

. 3 acdauresa
(Evx ),

I Fyrouns,
marria (BT}

Annoiation. Extracumicular activities are edocational activities that are
organized and conducted among sindents outside of school hours under the
guidance of school teachers or foreign expenis. Extrmourmicular activities include
educational and cultural activities with smdents, organized by specially orgamized
institutions.
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The procedure of writing this article is clearly defined in Aricle 17 of
Chapter 1T of the Law of the Republic of Urbekistan "On Education™: "The
individual meeds of childrem and adolescents. povernment agencies, public
associations, other legal entittes and individuals, may establish out-of-school
educational institwitons in the field of cultural and aesthetic, sciemific, techmical,
sports and other areas to meet their needs, leisure and recreation. Out-of-schoaol
educational instimutions include palaces, houses, clubs and centers of children and
vouth creativity, sporis schools for children and teemagers, art schools, music
schoals, libranies, bealth facilities and other institutions.

Extracarricular activities with stdents are an  imbegral part of the
educational process. [t siremgihens and complements the edecational work carried
owt in the classreom. as well as the full nvelvement of siodents im the
pedagogical process, as well as the fact that it was difficult or impossible to
implement in the allotted time for the lesson. 1t helps o solve a number of
imporiant edocational tasks.01 i= ot possible o satisfy their interesis and
aspirations in leszons, for example, in physics lessons. This ask can be sobved in

a purposeful way by conducting extracurricular activities with stodenis on issues
of interest to them. The content of exiracurricular activities cotside the clazsroom

and school is very diverse. This includes, first of all, the despening and expansion
of studenis’ knowledge, teaching them to wse their Enowledge in a practical and
independent way, preparing sisdents for socially usefol work, as well a=
organizing activities aimed at their socio-political education.

Then it is connected with the an education of studenis. the developmemt of
their various abilities and talenis, ithe sirengthening of studenis’ healih., the
development of physical stremgih, and finally the orgamization of culiwral
recreation of students. Extracurricular activities are organized and conducted in
accordance with the goals amd objectives of human development, which are fully
developed, and bazed on the initiative of siodenis. In addition, the age of studenis,
their mierests, the level of preparation for this or that type of work are taken inio
accounl. This is especially imporiant to consider when determining the content
and method of work. Extracurmicular activitees should be approprizie and
inderesting for studemis.

Extracwrricular activities are carried oui with the support of smudend
organizations and parenis. The moest commoen forms of this work are: circle work,
public events and independent individwal aciavities of students. Extracurricular
activities are divided imo the following types:

- Scrence clubs;

- Yocational clubs;
- Spaoris clubs;

- Ar clabs.

Extracwrricular activities are an imporiant iool in educating studenis in the
spiritual and moral spirit. It is necessary to make fall wse of the help of different
organizations, parenis, community leaders and school keaders. Teachers shouald
love the extracurricular activities with studenis and consider participation in the
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mamagement of this work as one of their most important tasks. The new task of
the school is not only to ensure that each teacher has an excellent Enowledge of
hi= subject and #is teaching, but also o deepen ithe knowledge and wse i
creatively in the organization of extracurricular activities. reguires Enowledge and
skills. It is the highest duty of every teacher to provide comprehensive assistance
in the successful solution of these tasks.

The "Uzbek model™ developed by our President. which is recognized by the
whole world community, is very accomtely defined by the fact that education is
primarily focused on the individoal. The world's first borinson’s atlention was
focused on hizs self-awareness. Self-awareness is, firstly, the anderstanding of his
free, rare, great image and the formation of the qualities of obedience o him, amd
secondly, the understanding and adbheremce 1o his specific natiomal-human
foundations. These teo gqualities form the basis of perfect human gquality. Because
if he summarizes and integrates the knowledge of the perfect human gualities in
the field of education, they are basically 3:

1. Giood imtentions, thowghts;
I, Kind words, polite;
1. Good work consisis of good work.

These three gualities are the main goal of teaching and education. This
main goal is 1o improve the quoalities of perfection in people. youth, professionals.
io equip young people with modern moral and practical iraiming, skills, to expand
the basics of modern science of pedagogy. The Law of the Republic of
Uzbekistan "Omn  Edwcation™ declares edwecation a priority  in the social
development of the Republic of Uzbekistian. The task of education is to realize the
indelleciual and praciical potential of each of the ciiizens, one of ihe most
fundamental constitutional righis of voung people, io demonstrate their creative
ahilities, to ensure their infellectual development, to choose a profession of their
choice. io ensure the developmeni of the material., spiriual, educaiional and
didactic conditions for the activity in the field of his chosce. From this general
tazk arizes the specific tasks of each link. type and stage of education. Educaiion
i= a dual process consisiing of the actvities of teachers and the aciivities of
studenis. [7.46]

Through joint activities, voung people are armed with scieniific knowledge.
Az a result, thedr creative abalities are formed in all directions. Informaiion is a sei
of knowledge, skills amd abilises accumulated as a result of the edwcational
process and a set of spiritual qualities fonmed.-

The correct and reliable way to get information is the edecational process,
which is organized in edocational instituiions on the basis of specific purposeful
plans, programs that provide knowledge in accordance with state edwcational
standards. Education, wpbringing, information. development, formation are a
single process. [t is led by a teacher. While pedagogy has been formed in a long
historical process, it is siill being formed as an independent branch of scientific
Enowledze. as a science. He cremied his own  scientific, theoretical,
methodological and practical basiz. The resuolt was a sysiem of pedagogical
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sciences, that is, fis branches. Uniil recenily, new indepemndent directions of
pedagogy, which are a branch of philosophy, were created. [n pamicular, new
independent directions of pedagogy hanve been created, which reflect the hisiorical
development of pedagogy. It reflecis the emergence amnd development of
advanced pedagogical ideas of the past, their importance today, the need to use
the heritage. [10.7]

The mle of the educational process in the developmeni of society is
extremely unigue. [t is necessary io educate a person., b0 motivate bhim to leamn, to
work, and o gradually tum this behavior into a skill. It nurures a person’s ability
to observe., amd observation develops the mimd. The mind preserves
consciousmess. The mind becomes a material and spiritval source. In this way,
man gradually improves and abiains perfection. But this requires a long-ierm
responsibility, honormble work and perseverance, will from the educator and the
trainee. To do this, it is necessary to tfake imo account the age characteristics of
children. The environment in the family, the environment, society and the attitude
to children play an imporant role m the formation of spiritual and homan
gqualities. A child who sees the relationship between our parents and those around
them will be shaped accordingly. They imitate adulis first. Then they gradually
realize the eszence of what they are doing. Paremis’ consciousness, spirituality,
and knowledze are alse important in the proper wpbrnging of children. It is
impoessible 0 be azshamed, not 1o think well. or to be beaten incessanily. The
mezthod of punishment you choose should be an educational beszon for the stodent
ar your child to anderstand their mistake and ned o do i again. 1f these methods
of ponishment do not work, then the school adminisiration and the commumity
should carefully work out oiher measures.

Teday. the practice of pedagogy iz also improving. The educaiional process is
glse improving in line with modern requirements. The auiborities should
implement a unified siaie pelicy in the field of education and upbringing of a
harmoniowsly developed generation, timely amd posiiive solubon of matare
issues, increase the level of work of all educaiomal msbtuiions in sccordance with
modern requiremenis. [11.8]

The swccess of the education process depemds on the level of managemeni
of ibe education system. Given the development needs of the future great society,
the role and plece of educaison in ferms of educaiing a new generaiion., the
maierials of the parliameni. speeches of the President, special decisions
emphasize the need for leadership at a high scientific level. The development of a
framework for sciendific guidance inm ithe education sysiem s a key area for
pedagogy. The siudy amd generalization of the expenience of teaching and
educating the harmoniously developed generation. revealing the laws of this
process, the main issues of pedagogical theory in the practice of education and the
achievements of science, [.A. Creative solutton based on Karnimoyw's works is the
task of pedagoey. In his works, 1A, Karimov elaborated in detail the important
principles of organization and managemeni of the bodies of the future great
Republic of Uzsbekistan and their leadership. The principle of connection with
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scientific and pedapogical practice. This principle required that all the work of
public education bodies amd schools be camied out in accordance with the
instrwclions of the sie of the Republic of Usbekistan, the achievemenis of
science and techmology and the obhjective laws of social developmeent. Because
vou nesd o know the job io manage. [t is impossible fo manage without being
aware of everything, without having a complete Enowledge, without knowing the
science of management. Regulary situdy the achievemenis of such subjects as
national ideclogy., natiomal ideclogy, history of pedagogy. psychology, private
methodology, logic, ethics and aesthetics in order o achieve the goals of public
education, school work, professional colleges and its leadership. 1t is necessary o
study, analyre amd widely use these achievements. [3,8]
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IZ5UES IN CREATING CORPUS FOR PEDRAGOGY
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Anmotation. A fairly loose defimitbon of corpus will be used in this
article: “an electronic collection of texts.” It is axiomatic that the texts should be
accessible by appropriate limguistic software.

AnmoTomEs. Ymiy Maxonagn KOPEYCHIHT  eTapENu200 A ranmmrs
Efnmamamam:  CMartmmapHiEsr  wekTpod Timaama.”  Maramapra menmenm
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Annoraung. B ol cTatee npAMeMseTcE J0CTATONHD CHHIHANHIAMNES
EOpOVCa: onexTponMedl oboprak TekcTomEw. To, uTo K TEXCTAM  MOXHO
NOTYyEHTE J0CTYE SEPES CODTHETCTHYHMINNE AMHIAACTHYECERE NPAIOESHIE,
SHTRETCE AECIMsO,

Key words: corpus, axiomatic, approach, corpus data, written corpora,
capyright restrictions, subcorpora.
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Kawucsme caoBR! KOPOyC, IKCHOMATHER, NOIX0Y. JIMHEE EOPOYCA,

NHCEMEHEKE EOMIVEL. CIPAMHYEHES AATOPCKOND MPARA. MHAEMpNOPAINE.

Corpora have been used in EAP since the 1980z, but were initially wsed
mainly for research. The first EAP corpus is generally agreed to have been the
JDEST corpus, consimucied by Jiao Tomg University im Shanghai im 1985 |
Caorpora have proved usefuol in determining the features of an academic register,
in terms of both word frequencies and specific vocabulary. While the advent of
corpora has preatly stimulated register and genre amalysis, several researchers
have recently remarked that corpora have also helped 1o make some earlier
approaches to EAP, such as rhetorical and pragmatic analysis, become promiment
again. The value of corpus work lies in the fact that it can both replace instrucison
with discovery and refocus adtention on accuracy as an approprizie aspect of
leaming. Thiz methodology not only provides an open-ended supply of language
data tailored o the learner’s needs rather than simply a standard =et of examples,

bui also promodes a learmer-cenired approach bringing fexibility of time and
plece amd a discovery approach to leaming. The successful use of corpora in the

EAP classroom has been reported by several researchers. In particular, the data-
driven leaming (DXL} approach of Tim Johns {1989, 1991, 20Y), who was also
the co-author of MicroConcord, one of the earliest corpes software tools to
become publicly available, generaied considerable interest. Thurstun and Candlin
for example, describe their use of MicroConcord with the Microconcord Corpus
of Academic Texiz “to mtroduce siudents unfamiliar with the langwage of
academic discourse to somee of the most important. frequent and significant items
of ithe vocabulary of academic English.”™ Despiie these individwal positive reporis,
Jarvis commented in 2004 thai corpora are oot commonly used in the EAP
context at HE institutioms im the UK: “It appears that the valoe of both
concordances and CD ROMs for authentic material are not widely recognised.”™
More recent research suggesis thai perhaps the usze of corpora in EAP elsewhere
i= mcreasing, however gradually. Horst, Cobb and Micolae state that they have
uzed concordances, corpora, amd variows exercises for vocabulary leamning. amd
these resources are freely available st www lextutor.ca. Students at a Canadian
university were used as subjects, and ibeir vocabulary knowledge was shown o
have improved. Inm Michigan. Lee and Swales report on a course based around the
uze of corpora, with pariicipanis working with 'WordSmith Tools and MICASE,
the Hyland corpus, and an academic sub-corpus from the BNC. These participants
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alze compiled a corpus of their own wntten work and compared it with the other
corpora. In Awustralia, Cargill and 0"Connor describe the use of corpus tools in
workshops on academic writing in English.

Zome EAP researchers and practitioners wvalue the wse of corpora in
reseanch, bot comsider the use of corpora in am EAP classroom as maore
problematic. For example, Dudley-Evans amd St. John sy that their own stndents
prefer the teacher to analyse and explain corpus data, rather than being asked to
attempi their own dedwuctions. They go on to argue that the teachers”™ summary of
the results makes the task less time-consuming. Hyland simdlarly expresses
scepticism about the use of corpora by studenis, as it requires “considerable
mativation amd curiosity about languwage which is ofien lacking.” Swales
addresses the izssue from his own experience of using corpora for EAP pedazogy,
and zays from a teacher’s perspective that the process of wsing corpora invoelves a
lod of preparation time amd that. even when the resulis seem impreszive o the
anmalyst, they may not necessarily impact as strongly on either students or
collexpoes. That zaid, if learmmer arionomy is o be a genuine goal of EAP 'Waizon
Todd. cemainly suggzesis that it is widely advocated, and if the e of corpora can
help to bring that abowt, it seems that we shouwld find the time to introdoce
studenis to corpora, help them to gain basic corpus analysis =kills, and thereby
make them more active participamis in thedir leamning process, participanis who are
capable of initiating analy=es on their own, even when the teacher is not around.
Stusdents who can access corpora independently will be able to do more language
work on their own, and in their own time, and this will allow teachers to focus on
other aspecis of ihe course, which specifically require their presence, their
inderaciion. or their personal guidance, answering Owen’s concern over the use of
carpora in the classroom. says that for languspe learming o take place effectively
in a DL context, learners need fo use corpora appropriaiely, and this s not just a
maiter of fechnical skills i using concordance software. 1t involves selecting
approprabe corpora or subcorpora (o inbterrogate. designing approprizie gueries,
and appropriately imerpreting ibe resulis of those gueries.” Some scholars remind
uz that the case for {or againsi) the use of corpora in pedagogy still lacks an
emipirical basis; Thompson. for example, siates that “empirical research into the
uzefulmess (or nod) of corpora in direct teaching™ is reguired. In addition to this,
one of the major problems in EAP is thai many pracittioners are actually involved
in pursuing novel approaches, such as using corpora, but their work frequenily
goes unreporbed. As Hyland observes, “There is subsiantial pedagogic and
curmicular activity in local contexis in EAP and a great deal of inmovative praciice
iz unsung and not widely disseminated.” Wriiien corpora are easier and cheaper to
compile than spoken corpora. 1t is therefore mot surprising that wrnitlen corpora,
especially small ones, domimate in EAPF research. While Asion sets 20.00{—
200000 words as the range for the small corpora. we would argoe that
technological progress in the last decade has probably increased this mange.
Charles (Gledhill and Hyland amd have all exceeded the 200.000-word size
despite collecting corpora purely for personal research. The mumber of EAP
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corpora focusing on student writing is on the increase. The reasons are probably
both pedagogical and practical. Pedagogically, the corpus of student writing
enables researchers 0 examine common errors and compare the student texts with
the target texts. This can then lead to the producton of new teaching materials, or
changes in the EAP course or curmiculum. The practical reasons are more likely to
be a reflection of the difficultes in obiaining published academic texizs. The
varety of corpus data used in EAP is wide indeed. Writen data ranges from
anticles, essays, theses, monographs, and textbooks, to course packs and
laborsiory manuoals. Spoken daia inclodes a nomber of different speech evenis,
from lectures and seminars to tutorials and student presentations. The authors of
texis can be lecturers or students, native or non-native speakers of English.
Hence, there are subsiantial amounnis of EAF corpus data in existence. We have
already signalled a few of the problematic izssues concerning the extant data {e.g..
availability. funding, etc.p bat there are many others. Here we will discuss these
izsues in greater detail, and suggest ways in which some of these problems might
be reduced or resolved, especially in relaiton 1o the wse of EAP corpora for
teaching. [1.307-328 pp]

The clazsification of academic subjects has always presented problems. There
iz a lack of consensos among academic instbutions and librarians, as well as
within the corpus commumity. Corpas developers tend to create as few top-level
caiegories as possible. The major differences are in assigning specific subject
areas o broader categories. For example, while the Brown corpus lisis Political
Science (mamed Politics in =ome other clazsifications) in a separabe calegory
glongside Law and Educaiton. the Dewey Decimal. the HESA Joint Academic
Classification of Subjecis, and the MICASE, BASE, and BAWE corpom list i
under Social Sciences, or Social Sciences and Eduocation, or Social Studies. A
caompletely differemt approach is taken by ithe Academic Corpus  which puts
Politics umder the Ars category. The absence of a standard classification system
for EAP corpus categories forces compilers either to select one of the many
existing classificaibons available, or io cresie a new classification {usually m order
to reflect the institutional structure of their own university)l. As a consequence,
poiential msers from other universities might ercounter difficulties when using the
carpus. especially for ESAP purposes. Moreover, the differences in classification
systems <an result in incompatibiliies between EAP corpora.  podentially
preveniing users from accessing several corpora simultansoosly. This is why we
should welcome the efforts of the compilers of the BASE. MICASE, and BAWE
carpora who are using the same classification sysiem. The compilers of the
BAWE corpus admit itheir calegorisation is nod flawless however (they list five
problematic course modules, offered at the University, that are difficult o
categorize (e.g-, Psychology & ihe Law, Physics in Medicine). Compilers of EAP
carpora are likely to encoander this problem more and more, because., as Bhatia
noles, university programmes are becoming increasingly interdisciplimary. One
way of addressing the isswe of classification is to localise classification o a
particular EAP environment. For example, universities could adopt a joini
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classification system that would be designed using a bottom-up approach, perhaps
using four categories: moduoles as a bobom-level category, them programmes,
departmenis, and broad academic groupings as a broad-level category. At a lower
level, individual modules would form their own subcorpora that cowld be used for
ESAF purposes, providing the EAPF corpus is large enough. In existing EGAP
carpora, such sub-divisions are not poszsible ax these corpora simply do mod
contain enough texts from individual modules. This is ome conseguence of the
fact that most EAPF corpus projecits are i susizined beyond the individual
researcher’s needs. Co-operation by many universities wouald provide emough
material to create such subcorpora. Furtbermore, by following a umiversal
classification system, other universities could contribute their own iexts at any
stage. Some EAP corpora are restricied to data from specific levels of EAP, such
as the Reading Academic Texi (RAT) corpus: “The imitial corpes, running to
nearly a million words of texi. was composed of twenty research articles written
by Reading University academic staff. and a small set of PhD theses”. Similarly,
MICUSP will collect only from dih year undergraduaies to 3rd year graduste
studenis. A comprebensive EAP corpus should include the types of texis that
studenis are expected 1o produce, as well as the types of texis they are expected to
read and undersiand. This means that the corpus should contain texts produced by
studenis at all levels, on pre-zessional and insessional cowrses. Junior ear
Abroad courses, undergraduate courses, and postgraduate courses (aughi and
research). Addisonally. it should also inclede jowrnal amicles and academic
books, but such publications are unforunately often subject to strict copyright
restriciions. Some EAP corpora condain only student texis that have been awarded
hich grades (e.g.. BAWE, MICUSP). However, withowi lower-grade studemt
texis. there iz no opportumity for monitoring progreszion. o for making
comparizons with the higher-grade student writing. And afier all, the students
receiving lower grades are precisely the ones that require more EAP mputhelp,
and that we should be more comcermed with. While the higher-grade texis might
be sufficient for lower-grade stwdents wishing o improve their individual
performances. the collection of lower-grade texts is essential for their teachers,
who meed io assess generic problems and failures and may need o address wider
issues such as the EAP course condent, the teaching matenals. and the ieaching
and learning strategies. The initial miwitions obiaimed from mamual mspection of
individual lower-grade texis can be supplemented by guantitative analysis of the
carpus Data colleciion.

A pedapogically orenied system will need to be moch more fexible, self-
explanatory. and cusiomizable to individual leamming amd teaching preferences.
The interface also needs o be cusiomizable in terms of screen colowurs. fontsize.
eic., so that each user feels comfortable with it, and the linguistic features they are
investigating are suiably highlighted. More wisual displays such az charis and
dizgrams should perhaps be offered (o offier yet another dimension of displaying
language data).



Careful piloting is crucial for the successful imtroduction of corpus-based
teaching approaches into the EAP cormiculum. The opinion of EAF teachers is
particularly important. as they need to be comfortable when using corpus data,
and if they are not enthusiastic abowt its use in a classroom, it is less likely they
will promote corpus use o their students.
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Ammoranmn. B cratee oocpeupenm npewaymecTsa  andihepesnpaasnone
nogxo3a B opranmanms yeebnoii  JEETEABMOCTH ©  YUSTOM  HHTEPECOH.
cmomHocTell B CnocofHOCTEN YUAIHMECE, A TAKEE AHATHEPYHNTCH POk B
PAIBMTHEH THOPNECKEDIl AKTHRRDCTHE YUANIAXCH.

Smmmary. This amicle highlighiz the advantages of the differentiated
approach in organizing leaming activities aking inio account the interests, needs
and ahilities of studeniz, az well as its role in the development of students'
creative activity.
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ofymenne, najipepernpansssii NOIXON, COEGCOOHOCTE, HWHTEpET, THAOpUECKAS
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